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The Child Language 
Intervention Lab

● The University of Minnesota - Twin Cities is located on traditional, 
ancestral, and contemporary lands of Indigenous people. The University 
resides on Dakota land ceded in the Treaties of 1837 and 1851.
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The Child Language 
Intervention Lab

FIND US!
● https://www.finestackclil.com/

● campsite.bio/finestackclil

● childlanguageinterventionlab

● lfinestack 

https://www.finestackclil.com/


Current Study
● Grammatical Language Intervention Study: 

https://www.finestackclil.com/studies-enrolling-participants/

● Funded by National Institutes of Health: NIDCD, R01 DC019374-01

● Targeting the development of grammatical forms for 5-9 year olds with 
Developmental Language Disorder (DLD)

https://www.finestackclil.com/studies-enrolling-participants/


Evidence-based Approaches when 
Targeting Grammatical Forms



10 Principles



5 Additional Principles



5 Additional Principles



Principle 11: 
Present Target Forms 
Using a Large Number 

of Unique Verbs



Large Number of Unique Verbs11
Plante et al., 2014
● 4- to 5-year olds with DLD were randomized to either the high verb 

variability group or low verb variability group within intervention 
sessions. 

High Variability Group
(n = 9)

● Randomly assigned to hear 24 
unique verbs per session in 
conversational recasts

Low Variability Group
(n = 9)

● Randomly assigned hear 12 
unique verbs repeated twice 
per session in conversational 
recasts



Large Number of Unique Verbs11
Plante et al., 2014 cont.
● The high verb variability group outperformed the low verb 

variability group on the targeted grammatical forms.
● 4- to 5-year olds with DLD had better outcomes when targeted 

grammatical forms were modeled across a large number of unique 
verbs.

● Intervention targets included -ed, auxiliary is, she, third person -s

High Verb Variability Low Verb Variability 



Large Number of Unique Verbs11
Principle into Practice:
Include a large number of different verbs across session tasks

1. The unicorns appear
2. The unicorn appears
3. The cat and dog look
4. The cat looks
5. I know where they live
6. I know where he lives
7. The cookies need milk
8. The cookie needs milk
9. They picture the ocean

10. She pictures the ocean
11. They give a present
12. He gives a present
13. They stay after school
14. He stays after school

1. Imitation
Asha wants to play by herself today. Sometimes she 

just likes to be alone at recess, so she can think. 

> Today she begins on the trampoline. The 
trampoline is one of her favorite places to play, but 
she gets worn out.
> She jumps > as high > as she > can go. 
> Suddenly, Asha sees that the swings are empty. 
She loves to swing. 
> Asha does a lot of thinking as she swings higher 
and higher and higher!

2. Story Retell 3. Structured Play

4. Bombardment

More unique verbs

More unique verbs



Principle 12: 
Present Target Forms 

Using Verbs that Vary in 
Difficulty



Verbs that Vary in Difficulty12
Defining Difficulty:

Easy
● High Frequency

○ “Wanted”
● Low Phonological 

Complexity
○ “Popped”

/p_pt/

Hard
● Low Frequency

○ “Figured”
● High Phonological 

Complexity
○ “Confused”

k_n.ˈfj_zd



Verbs that Vary in Difficulty12
Targeting past tense -ed in Owen Van Horne et al. (2017):

Learning was maximized when models and recasts in 
intervention with to 4- to 10-year olds included HARD verbs 
along with EASY verbs, as defined (in part) by the frequency 
and complexity of the verbs.



Verbs that Vary in Difficulty12
Principle into Practice:
Get familiar with verb 
characteristics

Frequency and complexity 
characteristics available for past 
tense -ed, third person singular -s, 
present progressive is/are + ing, 
and do/does questions

Resource Link:
https://conservancy.umn.edu/handle/11299/241882 

https://conservancy.umn.edu/handle/11299/241882


Verbs that Vary in Difficulty12
Principle into Practice:
Include verbs with different 
difficulties in a variety of activities

● Imitation
● Story Retell
● Structured Play
● Auditory Bombardment

● She will want the ice cream
● She wanted the ice cream
● They will tip it
● They tipped it
● The yogurt will spoil
● The yogurt spoiled

Easy
High Frequency
Low Complexity
Mixed
Low Frequency
Low Complexity
Hard
Low Frequency
High Complexity



Principle 13: 
Present Target Forms 
in Sentences that Vary 
in Syntactic Structure



Variation in Syntactic Structure13
Syntactic Structure: Verb Placement

Easy
● Sentence final 

verb placement
● He is looking

Hard
● Sentence medial 

verb placement
● He is looking out 

the window. 

Sundara et al. (2018; 2011); Dalal & Loeb (2005)



Variation in Syntactic Structure13
The kangaroo is jumping

The kangaroos are jumping

The student is having fun

The students are having fun

The writer is telling a story

The writers are telling a story

The teacher is coming 

The teachers are coming

The popsicle is starting to melt

The popsicles are starting to melt

The sink is dripping

The sinks are dripping

The cat is messing with string

The cats are messing with string

Principle into Practice:



Variation in Syntactic Structure13
Story Example: 
Today, Amir and Manny want to play baseball.
Lots of people like baseball, so people are 
watching them play. Amir is standing at home 
plate with a bat.
Manny is throwing the ball over the plate.
Sometimes, Amir swings and misses. 
The next throw is right down the middle. 
Amir is hitting the ball with the bat. 
The ball flies into the air. 
The people are yelling excitedly. It's a home run!

Prompt variation: 
What is Amir doing at home plate? 
He is standing. 

What is Amir doing? 
He is standing at home plate. 

Principle into Practice:



Session Scripts



Session Scripts



Session Scripts



Principle 14: 
Incorporate the Use of 

Auditory Bombardment 
to Teach Target Forms



Auditory Bombardment14
7 contrastive pairs per 
grammatical form = 14 sentences 



Auditory Bombardment14



Auditory Bombardment14



Auditory Bombardment14



Auditory Bombardment14



Principle 15: 
Incorporate the Use of 
Explicit Instruction to 
Teach Target Forms



Explicit Instruction15
Presenting grammatical patterns and rules enhanced childrenʼs performance in 
producing grammatical forms (e.g., Finestack et al., 2020; Finestack & Fey, 2009)

Implicit Intervention Components Explicit Intervention Components

Modeling
Prompting
Recasting

Modeling
Prompting
Recasting

Corrective Feedback
Verbal Explicit Instruction



Explicit Instruction15

When you talk about what one person or thing is doing, you add “is” and 
“ing” to the action word. 

When you talk about what more than one person or thing is doing, you add 
“are” and “ing” to the action word.

Examples: Present Progressive is/are verb+ing



Explicit Instruction15
Principle into Practice:

https://docs.google.com/file/d/1WDwa9M_gb3wZGGnUm4CSh8KbLzKwFXnP/preview


Explicit Instruction15
Principle into Practice:

Interventionist: 
This one is up so high. So, what is he doing? [PROMPT]

Child: He jumping. He jumping.

Interventionist:
He is jumping. [MODEL] Letʼs try that again. [FEEDBACK] 
What is he doing? [PROMPT]

Child: He is jumping.

Interventionist:
Thatʼs right. [FEEDBACK] He is jumping. [RECAST]
Because we are talking about what one person is doing, you make sure to add is and -ing to the 
action word. [RULE]



Explicit Instruction15



Explicit Instruction15



Resources

Intervention Materials
https://www.finestackclil.com/resources/

VERBS MATTER!
Frequency & Phonological Complexity

https://conservancy.umn.edu/handle/11299/241882

https://www.finestackclil.com/resources/
https://conservancy.umn.edu/handle/11299/241882
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