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[ Learner Outcomes

At the conclusion of this presentation, participants

will be able to:
Contrast dynamic assessment with a traditional
static assessment;

. Describe the components of a narrative dynamic

assessment procedure; and
Summarize evidence to support narrative dynamic
assessment.

| keep hearing about dynamic
assessment. It sounds like a
good idea on paper. But | don’t

know if | could ever do it. How
would | even get started?

[ Outline for the day

e What is dynamic assessment?

Why aren't more SLPs using it?

e Our project: Developing a dynamic assessment
of narratives
o What does our assessment look like?
o What have we found so far?

e Next steps for us & next steps for you

e Questions from the audience
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Why?
|
|| Clomie) [ Identify Children with Language Impairment

DTSR @
=R ¥

U.S. residents over age 5 who speak a Moderately large cities with vast
language other than English at home Bl language variations

Minneapolis, MN Aurora, CO Virginia Beach,
Schools Schools VA Schools
More than 90 More than 160 More than 70

languages languages languages

~23% speak ~20% speak
more than more than
English at home English at home

6 speak more

than English at
home

= What population are we talking about?

® Anyone birth to18

© Though our assessment foc on 4- to7-year olds

Language Disorder

® Speaking and hearing more than one language
Heritage language/home language
o Language of the majority

Language Disorder Associated
Developmental Language with Another Condition
Disorder (e.g., known gineguc_ condition, acquired
rain injury,
hearing loss, autism spectrum disorder)

® Choosing to not otherize by using terms such as
o Culturally and linguistically diverse
o Dual language learners

Multilingual Language Learners

11
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e
https://www.asha.org/public/speech/ds he-advantages-of-being-bilingual
Research Terminology: Clinical Terminology: Educational Terminology: Children With Speech and Language
Developmental Aphasia Language Disorder Developmental Delay Problems
o Wil Specific Learning Speech or Language
Specific Language Disorder Impairment Some children have speech or language problems. If a bilingual

: o . child does, the problems will show up in both languages.
Expressivellangliage Sppesifie Leemiing However, learning another language does not cause speech or
Primary Language Disorder Disability (SLD) language problems or make them worse.

Impairment (PLI)

Impairment (SLI)

Expressive and
Language Learning Receptive Language
Impairment (LLI) Disorder

14
But also...
?
[ What do we really want to know? [ Identifying Treatment Goals
Learning Prior Assessment
experience Performance
15 16
[ Outline for the day
e Why are using it?
e Our project: Developing a dynamic assessment s 0 b
et What is dynamic assessment?
o What does our assessment look like? Definitions, Foundations, & Subtypes
o What have we found so far?
Next steps for us & next steps for you
e Questions from the audience
17 18
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What is Dynamic Assessment?
o Y

Testing the Limits

GCraduated Prompting

Test-Teach-Retest

Gutiérrez-Clellen & Pefia (2001)

[ Testing the Limits

Assessor
facilitates
learning and
interacts

19

20

[ Graduated Prompting

Prompts

e increase prompting
Or
e decrease

prompting

[ Test-Teach-Retest

1. Give assessment

2. Choose areas of
weakness to teach

3. Give assessment

again

21

22

Static
Assessment

Dynamic
Assessment

Sta

tic (Traditional) Tests

Considers knowledge at a single point in time

« Examines the product of learning experiences:

“what has this child learned?”

+ Examiner prompts, examinee responds
« Follow a standard format

«  Not designed to tell what intervention to do after

diagnosis
Not normed on across
diverse populations

[ Contrasting Types of Assessments

Dynamic Assessment

«  Considers learning over time

- Examines the process of learning experiences:

“How does this child learn?”
« Examiner and examinee interact

- Format s adapted based on examinee’s needs

- Allows for flexibility in assessment giving a
broader scope of information upon diagnosis

® Not easily standardized for

reliability/validity

23
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[ What information is collected?

Modifiability
Score

Gain Score

[ What information is collected?

Gain Score

25

26

[ What information is collected?

Modifiability
Client's response to teaching
Transfer/generalization of learning

Attention to task
Disruptions
Examiner's effort

[ Conundrum..

Insurance companies and IEPs requirements for
gqualification:

e valid, reliable tests

e cut off scores

27

28

[ What do we really want to know?

Learning Prior

Assessment
experience

Performance

ability

[ How could you use dynamic assessment?

29

30
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[ Outline for the day

hy aren’'t more SLPs using it
e Our projJect. Devetoping a dynamic assessment
of narratives
o What does our assessment look like?
o What have we found so far?
Next steps for us & next steps for you
Questions from the audience

Why don’t more SLPs use DA?

Barriers to Implementation

And Solutions!

31

32

School SLPs are not using dynamic
[ assessment often

NUMBER OF SLPS

.I.'l“'IlI'

Occasionally Often Always
FREQUENCY OF USE WITHELS

Barrier #1: SLPs are
concerned about the
time needed for
dynamic assessment

e Implementation
e Training

33

34

‘Source Target Age Language |Oi Sensitivity |Specificity |Total time
Roseberry & 45-6:4  [Span-Eng Score 7% 92% 30-40 minutes

991)

0 |Words 3;8-4;10 | Span-Eng  |Ratings 100% 94% NR
Krameretal. — [Narratives |Gr 3 Eng-Cree Scores, 100% 92% 4 sessions across
(2009) (First nation) | ratings 7-12 days

el [words ~4-5yrs |Span-Eng  |Scores, 7% 80% ~2 hours over 3+
al (2012) ratings days
Pefia et al (2074)|Narratives  |~5-6 yrs | Span-Eng Scores, 89% 72% 4 sessions over 7-
ratings 14 days

Pefersenefal.  |Narratives |K—Gr3 |Span-Eng Scores, 100% 94% 2 x 25 min.
(2017) ratings sessions
Petersen etal.  |Words K-Gr3 |Span-Eng Scores, 90% 90.5% 15 minutes
(2020) ratings

Studies using DA to identify children with language disorder. Summarized from Orellana et al., 2019 & Petersen et al.,
2020

[ Solution #1

i
| |
| |
| i
1 |
H 1

|
= 2= A A S = A 1

H
) . . I
| H
! total number of minutes !
i |
H |
i |
| |
i 1
1 i
| |
i i
| 1
1 |

Make dynamic assessment tools “easy” to learn

35
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Barrier #2: SLPS are not sure how to
[ conduct dynamic assessment

Protocols: How te implement dyhamic assessrent

Protocols: How to interpret dynamic assessment

[l Solution #2

Create & disseminate clear, step-by-step procedures for
dynamic assessment tools

Develop & disseminate interpretation guidelines, including
cutpoint scores for identification

37

38

Barrier #3: School-based
language assessments [ Solution #3
should be tied to curricular e mene ,
targets Gt | |
E Consider curricular standards for language when creating i
! dynamic assessments for school-age children g
39 40
Barrier #4: Our evidence is focused
. excluswely on Spanish speakers
| Learning Target:
| can tell a story from a
book with important
details with teacher
support.
41
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[ Solution #4

Include children who speak languages other than Spanish
in the validation of dynamic assessment tools

= Our goal is to construct a dynamic
assessment protocol for language in early-
school age multi-language learners that
incorporates solutions.

e Single session, 30 minutes or less

Step-by-step procedures for administration

e Addresses key curricular expectations: Grammmatical
language; telling a story

e |nclude multiple multilingual populations in our testing

43

44

[ Other barriers?

[ Outline for the day

e What is dynamic assessment?
e Why aren't more SLRsusing |
project: Developin
of narratives
Q_What does our assessment look like?
ma e we found so far?
e Next steps for us & next steps for you
e Questions from the audience

)

(e] S P=

45 46
Developing & Implementing a
Narrative Dynamic Assessment
Protocol
Our Project @
Retelling of Narrative Story Prov\T(J;o\nrt\‘e;:lre.‘r‘\ll‘lolv for Re!eg‘a Diffir::l‘ l\:arra!ive
with Picture Supports - p;”;m: °’VSU‘”;p°n': e
47 48
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| Test Establish Expectations:
Provide overview of each story component

o

ad

. e -t %a

|[I&sE Review Story Pictures

ngESSME/V
>

¢

QUi \/G%
z

N

“Wapqurs®

% 3
22 &
2 Narrac

MAIN: Multilingual Assessment Instrument for Narratives
https://main.leibniz-zas.de/en/

50

BABY BIRDS

MAIN: Multil 1t Instrument for
https:/main.leibniz-zas.de/en/

Child Retells Story with Pictures
| Test v

If participant says nothing at all after 5 sec then prompt

Prompt A with “What's happening in this part of the story?”

“Tell me everything that is happening in this part of
the story.”

Prompt D lere’s the next part of the st

Prompt B

51

|I&f Examiner Scores Test Story (5 min)

Elements Scored:
e Characters e Consequence

e Setting e End/Internal State

e Problem/Internal State e Use of Internal State Terms (e.g.,
e Plan see, thirsty, alive, want, say)

o Attempt

fit

s (SRR rroven (RN Acion) (G

Characters Cirdle the characters that are labeled or named.
Teach 1A 0 no specific characters mentioned.
1 atleast two characters mentioned but not introduced.
2 atleast two characters introduced and mentioned.
3 three to four characters introduced and mentioned.
Setting: reference to ‘Once upon atime / One moming/ In aforest /tree /nest | 0 (neither time nor place)
time and place 1 (either time OR place)
Teach 1B 2 (time AND place)

#of conjunctions/ adverbial phrases (then,
when, because, after);_

#of internal states: __
Problem and Mother/parent saw that the baby birds were hungry/wanted food 0 1
internal state OR #of conjunctions/ adverbial phrases:
Teach2A Baby birds were hungry/ wanted food / cried / asked for food | #of intemal states: ___
IeachdB
Plan Mother wanted to feed babies / find worms / get food 0 1
Teach2B #of conjunctions/ adverbial phrases:

#of intemal states: __

53
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Attenpt Mother flew away / went away / looked for food 0 1
Teach2C #of conjunctions/ adverbial phrases:
#of intemal states: ___
Consequence Mother got/ caught / brought / came back with food / a worm 0 1
Teach2D OR #of conjunctions/ adverbial phrases:
Baby birds got food / a worm #of intemal states: __
End and Mother was happy / satisfied 0 1
internal state OR #of conjunctions/ adverbial phrases:
Teach2F. Baby birds were/ happy/ satisfied / not hungry anymore | #of interal states: __
Teach3B
Problem and Cat saw mother flying away/ saw that baby bird(s) was alone 0 1
internal state OR
Teach2A Cat was hungry / mouth watered #of conjunctions/ adverbial phrases:
TeachdB Cat was nearby #of intemal states: ___
Plan Cat wanted to eat / catch /kill/ baby bird(s) 0 1
Teach2B #of conjunctions/ adverbial phrases:
#of intemal states: __
Attenpt Cat climbed up the tree / jumped up  tried to reach / get a baby 0 1
bird(s) #of conjunctions/ adverbial phrases:
#of intemal states: ___

Consequence Cat grabbed / got / baby bird(s) 0 1
Teach2D #of conjunctions/ adverbial phrases:
#of intemal states: __
End and Cat was happy 0 1
internal state OR #of conjunctions/ adverbial phrases:
Teach2F. Bird(s) were scared #of intemal states: __
leachdB
Problem and Dog saw that the bird was in danger / that cat caught / got the 0 1
internal state B #of conjunctions/ adverbial phrases:
Teach2A #of intemal states: __
JeachdB
Plan Dog decided / wanted to stop cat, help/ protect / save rescue 0 1
Teach2B bird(s) #of conjunctions/ adverbial phrases:
#of intemal states: __
Atternpt Dogpulled cragged the cat doun  bit/ atacked igrabbed cat 0 1
Kirstin doesn't remermber what she sai #of conjunctions/ adverbial phrases:
#of intemal states: __

55

Cat let go of bird/ ran away
OR

Bird(s) was saved

Consequence Dog chased the cat away
OR

0 1
#of conjunctions/ adverbial phrases:
#of intemal states: __

Dog was rolivedt happy | proud o have saved the bird

Cat was angry/ disappointed
OR

Bird(s) was relieved! happy/ safe

0 1
#of conjunctions/ adverbial phrases:
#of intemal states: ___

C1.

wam, ask

Total number of IST in tokens. IST include:
Perceptual state terms e.q. see, hear, feel, smell
Physiological state terms e.g. thirsty, hungry, tired, sore
Consciousness terms e.g. alive, awake, asleep
Emotion terms e.g. sad, happy, angry, worried, disappointed
Mental verbs e.g. want, think, know, forget, decide, believe,
wonder, have/make a plan
Linguistic verbs/ verbs of saying/ telling e.g. say, call, shout,

phrases:

Total from above: 0 (no intemnal state terms
used)

#of conjunctions/ adverbial 1 (only basic interal states

identified that are clearly in
the pictures)

#of intemal states: 2 (using intemal state

terms not explicitly in
pictures)

57

dand
internal state

| Problem and
internal state
[ Plan |
t
|

Attempt

Catwashappy
Bird(s) were scared

7
#0f conjunctions/ z@evbsal phrases:
#0f internal states:

iog saw tha the bird was in Ganger thal cat caught  gol the bird(s)

| #of internal states: __

| Dog decided / wanted to stop cat, help/ protect / save! rescue bird(s)

0 1
ot conpnctons svr s

0 @ B
# of conjunctions/ adverbidl phrases:
#of

Dog pulled / dragged the cat down / bit / attacked /grabbed cat

0 q)
# of conjunctions/ adverbial phrases
#0f intemal states

i Consequence

End and
internal state

Dog chased the cat away OR
Cat let go of bird/ ran away OR
Bird(s) was saved

Dog was relieved happy / proud to have saved the bird OR
Cat was angry! disappointed OR
Bird(s) was relieved happy! safe

| #of interal states: ___

[ING
#of conjunctions/ adverbial phrases:

o (1
# of conjunctions/ adverbial phrases:
# of internal states:

A. Internal State Terms (IST)

Tally the type and number of times a student uses internal state terms

Emotion terms.
Mental verbs e.

Perceptual state terms e.g. see, hea, feel,
Phyatotogiod state terns .. ey, hungy, e, soe
Consciousness terms e g.alive, awake, asieep

e.g. sad, happy, angry, worried, disappointed o merasates: 4 2 (using internal state terms not

have/make a plan
Linguistic verbs/ verbs of saying telling e.g. say, call, shout, warn, ask

Totalrusiber ol (8T n ke, ST inchude Total from above:

9. want, think, know, forget, decide, believe, wonder,

a o connctional advediel identified that are clearly in

0 (no internal state terms used)
1 (only basic internal states

the pictures)

explicily in pictures)

59
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TEST PHASE

Upon a sme /One moming 1 a fores e / nest

time and place:

ND 012

T B
" e OR place)
AN

D pice)

Probiem and
ate

[ Plan | Wother waried o foed babies / ind worms get 208

Atompt ‘ Wcler few away [ went away 1ooked for o3
| Consequanca | Wi G cag st cane bac i o 1 v
s got food / a

Wiother was Fappy  saifed -
et it | Bty ot wis vy st ot gy sy

w use,aer
i were gy or
| ofinterna staes
#of intemal siafes:

wwrwmns/-uvsm ases:__
%o e s
P—— AR
#of i smes

a
| # of conjunctions! evertil prvases:

Probiem ang

e C—— Fcaich 11 baby BiE)

;
ooy Sl
o

;
o valnes

“A’W

| Consequence | Cat raboe g5y )

1
#f conjncions! acerbArphvases

#of conjunctions/ aBverbal phrases: __

N # ot e st
Did the student state Answer ALL five questions below: choose target for
the characters AND teach phase in the order in which you answer. DO NOT
setting? complete
- Did the student Problem will L)
Ee— e one'of the questions phase.
N atleast twice? teaching TEACH Phase:
Student stated STOP when you've
rekher Did the student e checked 2
willbe one of the stale atompt iecrectis
teaching targets atleast twice? teaching Character
= i Settin
Student stated Dkl the suet Comsequene 9
seurg oty o) Problem
Character wi | atleast wice?
one of memnlnn —_— Plan
targets. Did the student Blan wilbe
- state plan at one of the Attempt
Student stated i
character only: feast twice? targets, Consequence
will be one Did the student Conulliske p—
of the state will be one of
conclusion at the feaching a
Do not choose
I ?
4 least twice: largets. the target for
the teach
B phase.
Examiner Selects TargJeIS

60
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.
Answer ALL five questions below: choose target for

Did the student state
the characters AND teach phase in the order in which you answer. DONOT )
setting? complete
- 1 ( ) Problem wil teach
Did the student Problem will
/- N \ atleast twice? ;5 ggN Phase:
Student stated ( arests. when you've
5 Did the student Attempt will checked 2
neither: Character R
will be one of the Stata atiempt ]
teaching targets atleast twice? teaching Character
. e < targets, y
p , fargets, v
Student stated I;fl;“ X 9 X
setting only: Sonsequsnce lbeionelcf Problem
e teaching
Character will be _at least wice? |
one of the teaching e argets, ) Plan
Did the student Plan will be
................... R T one of the Attempt
Student stated least twice? 2aching
character only: \ ), Consequence | X
Setting will be one ("Did the student ) : o
of the teaching state will be one of
targets. conclusion at the teaching. Va
p Do not choose
?
N 4 lenzlinics targets. the target for
the teach
0 phase.
Examiner Selects Targets \ )

Developing & Implementing a
Narrative Dynamic Assessment
Protocol

Retell a Different Narrative
Story with Picture
Supports

Provide Intervention for

Retelling of Narrative Story
with Picture Supports

Two Narrative

Components

61

62

Great job telling the bird story!
Now, we are going to work on telling some of our
story parts. We are going to focus on two goals:

those parts again, with another story. Let’s start.

setting and consequence. Then, we will practice

A. Sotting IS teaching target:
Episode 1: SETTING (Brds)

Examiner. story, we are going o tak the story.
astory. it story,
‘characters ate and they can picture the story i their heads.

Examiner: Where and when does this story take place?

] incorrect Student Response

Youtod"_"

Nowwe aiso need to te wheniwhere the si
Examiner: (f the student told where only): You couk say ' the morning” o *Once upon a time”

Examiner: (if
o st
| wr—
a place *___" (studentfills in). isa time. The
sryn-(stent s 1)
T corecsudont Respores
ook ramortin. O hat
s wher tho stry apponc.
I wharo it whan i 1o epponed
1 Incorrect Student Response
[ [e——— Whats
Seting ot s ioy?
GO TO SETTING EPISODE 2|

63

64

Setting

Setting

65

11
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TEACH PHASE _____ NDO12 . -
Setting Modifabitty Judgement Circle ating
", Sutentbed i spone o o [
s ot st roponds apropriay st he e, it ecrection e '
2 dent quiily retels X
axaminer teling studnt what o Say.
and o the time. roquired.
& han for sudent t respond correcty
0 poins = Examiner

pprop: q Considerable redirection
required. Almost all examiner models. Student pauses for long periods of ime.
2.

Student exhibited high degree of ransfer 0
2 points = Transfer of targes is evidenced often as student progresses within and across episades. One or o argots
= frequently ransferred across episodes (rom one story to the nex). All story grammar elements wi
inerchangeable lanlatmp, and the word because i produced i astsiep of st episode (10 otiasti
ns) with no more than one Level 1 prompt.

1 point = Transter of e trget s videmeed cosagonally as sudort frosresses wiin and across epsodes. O farget
s ccasionaly varsfarod across spsos (o onesory o nenox.

0 points - Transer oftargts s avidancod and asross pisodes, Targts aroraraly
ansferred across episodes (fom cne slory 1 the next) Sore sory Grammar slorments (1 0 fower) o
Drotucad oo Sepof ot Spode (ne pnemin icons) with one or more Level 2 promps.

3

o 1
2 e e e g e o atond inds tasks. Atientive and focus
1 point = Student s on task some of th tme, Exarmine s requirod ( reiroetatontion some of s s, Sudent
rstands tasks some of the time. Disiracible, but can be r o
0 points = Student often does not understand tasks (<25% of time). Examiner required to redirect attention much of the
time. Understands tasks some of the time. Disiracted and difficult t0 refocu

4., Studentuas caoy o feach

o | 1
20 required to Effort gre: and across episodes. Examiner has.
b principles or examples.

- Some effortredired to change. Efrt decreases somewhat within and across episodes. Examiner has to
tate some principlos or examples.

0 points = Considerable effort fequired 15 induce change. Effortdecreases very litle within and across episodes.

1 point

67 68

Sludem dls plaved limited frustration
2

Developing & Implementing a
ints = Verbal and nonverbal behavior that indicates litle or no frustration. Appears to be happy with responses. ¢ ! 2
smlles or says, "l like this,” or “This is easy.

cE;m litle to no soathing required. Enthusiastic, engages in tasks
readily. Persistent. Wants to continue despite

oty Narrative Dynamlc Ass

1 point = Verbal and nonverbal behavior that indicates some frustration. Uncomfortable. Breaks needed to soothe.

Ambivalent. Unsure about tasks. Tentative. Appears unsure about continuing.

0 points = Verbal and nonverbal behavior that indicates considerable frustration. Stud

oot e Protocol
says, *I don't know” or *l can't.” Distressed. Much soothing required.
6. Student displayed few disruptions

e
2 pom(s L\me to no verbal and nonverbal behavior that interrupts flow of the intervention. Cooperative. Does not shift
eat.

1 pom\ 2 some verbal and nonverbal behavior that interrupts flow of the intervention. Changes topic once o twice.
Shifts in seat on occasion. Looks at something other than the stimulus items once or twice.
0 points = Considerable verbal and nonverbal behavior that interrupts flow of intervention. Uncooperative, Refusing
Frequently changes topic. Frequently shits in seat. Often looks at something other than the stimulus book
7. Exam

overall judgement of student's potential to learn narrative languag; 0 1 @—
2 pom(s = thtle to no verbal and nonverbal behavior that interrupts flow of the intervention. Cooperative. Does not shift Provide Intervention for
- Retelling of Narrative Story
1 pcml Some verbal and nonverbal behavior that interrupts flow of the intervention. Changes topic once or twice.
Shifts in seat on occasion. Looks at something other than the stimulus items once or twice.

Two Narrative
with Picture Supports
0 points = Considerable verbal and nonverbal behavior that interrupts flow of intervention. Uncooperative. Refusing
Frequently changes topic. Frequently shifts in seat

Components
Looks at something other than the stimulus book often.
Total Modifiabiity Rating

B 13

Retell a Different Narrative
Story with Picture
Supports

69

70

S ot - ‘
Element ‘Example s e~ ]
. i
Retest: - Q"";:‘"'“:'::’“%‘,‘w?";“‘?“ - W
ing di d pict et e, et
[ Using different story and picture s e

Picture preview and story presentation procedures as used in the Test

#of immunmnnﬂ advervial phrases (then,
tor)_

ot ermalstes

Problem and | abygoalvas scared i Ganger Growing/ rosded el
internal state. | Motrer Goat saw hat baby gca was scarein denger drowning

Baby Goats

s tcepensa s e

# of conjunciions! adv:rb\l;mrlsex
g w(:j @
| &0t coninctons versrases:__
| #ofin

ofinterna stt
Consequence | Mother goal pushed baby oul of the waler rescued saved T baby  OR N
Baby goatwas saved pushed ot of o weler

| Wother goat wanid et bay 1 savl rosue

By

‘Atiempt

| Mother goat was happyi rieved
intormal state | Baby gostvas eeved! happy o scarod anymore

7
#of conjunctions! aGverbial phrases:
#of intemal states:

" Problem and | Fox saw moiher ooking away/ saw hat he baby was e was hungry

T
ot conjnctons Seril
| |
Plan F 0 1
Bl oot S
= |
ped toward o 0 T
e i ot s rses
ot e s
Conmaience | Fo oo BReT oo iy 5o

N
#0f conjunctions/ adverbia phvases: __
# of internal states

71
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Endand | Foxwas happy OR @ 1
internal state | Baby was scared # of conjunctions/ adverbial phrases: ___

# of internal states:

O 1
| # of conjunctions/ adverbial phrases:

| # of internal states:

Problem and | B¢ sow fhal the goal was in danger scared OR
internal state | Baby goat was indanger

Plan Bird decided/ wanted to stop the fox, help/ save the baby goat © 1 1
# of conjunctions/ adverbial phrases: ___
. #of internal states: __

Attempt | Bird bit dragged the fox's tail attacked/ chased the fox (] @
# of conjunctions/ adverbal phrases: ___
#of internal states: __
Consequence | Bird chased the fox away OR

For let go o the baby goatiran away OR
Baby goat was saved/ relieved
8ird was relieved happy! proud (o have saved! rescued the goal  OR
internal state | Fox was angryl disappoinied oR
Baby goat was reieved happylsale

0
# of conjunctions/ adverbiar phrases:
|#ofintemalstates: |
(? 7
# of conjunctions/ adverbial phrases: ___
# of internal states:

A. Internal State Terms (IST)
Tally the type and number of times a student uses interal state terms.

Total number of IST in tokens. IST include:
Perceptual state terms e g. see, hear, feel, smell 1 (only basic internal states
Physiological state terms e.g. thirsty, hungry, tired, sore #of conjunctions/ adverbial identified that are clearly in
Consciousness terms e.g. alive, awake, asleep phrases: ___ the pictures)

Emotion terms e.g. sad, happy, angry, worried, disappointed #of internal states: __| 2 (using internal state terms not
Mental verbs e.g. want, think, know, forget, decide, believe, wonder, explicity in pictures)
have/make a plan

Total from above: 0 (no internal state terms used)

Linguistic verbs/ verbs of saying/ telling e.g. say, call, shout, wam, ask
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[ Dynamic Assessment Scores

Target
oS

Overall Score

y that child has true
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[ Refining Protocol Based on Data

(=)",

-

[ Piloting

Have piloted protocol with 9 English-speaking children, 3
through 9 years of age

Iterative protocol modifications:

e Reduced clinician talking

e Increased opportunities for child interaction

e Provided more explicit instruction

e Reduced number of teaching targets from 3 to 2
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[ Outline for the day

What is dynamic assessment?

Why aren't more SLPs using it?

Our project: Developing a dynamic assessment
of narratives

o What does our assessment look like?

Moving forward
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Next steps for our project

Examine convergence across
measures

Test dual language learners

Do multi-language learners
make gains following

How do our dynamic
assessment results relate to
other measures in this
population?
e Parent report
o Static English testing
o Language samples in
the home language
e Processing-based
measures
«  Novel morpheme
learning

instruction on our narrative
dynamic assessment?

Consider predictive validity

Does the narrative dynamic
assessment predict a child's

English language growth over
time?

Does the narrative dynamic
assessment accurately
identify language disorders?

- Next steps for you

hing episode intc

mmatical structu
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Questions?

Kerry Ebert Lizbeth Finestack
kebert@umn.edu finestack@umn.edu
e
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INTERVENTION LAB
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All we are saying...is give dynamic
assessment a try

Kirstin Kuchler

kuchl001@umn.edu
o Lang
& “

"

% Ummiationca 8

% &
=,
v . o
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Are you a currently practicing SLP?
Do you work with children?

Would you like to learn more about
Developmental Language Disorder?
Click the link below to view a 45 minute
presentation on DLD from the US chapter
of RADLD. You can also complete a pre-
and post- survey as part of a research
study being conducted by investigators at

the University of Minnesota and earn

a $5 Amazon gift card!
nn.qualtrics.com/jfe/form/SV_6yzgiZIXEJ3riLQ?GID=3
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